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OUR VISION AND VALUES 
At Abbey Hill Primary School and Nursery, our vision is: 

Our values are:

 

Abbey Hill places Quality First Teaching at the heart of our ambitions for our 

Abbeyhillians. We believe that getting it right for the most vulnerable or disadvantaged 

means we get it right for everyone. 

THE AIMS OF THIS POLICY HANDBOOK 
To guide effective Teaching and Learning across our school 
To support staff to have clarity of understanding about what is expected practice, what 
resources, frameworks and tools are available and any subject specific expectations. 
 

As a result, we aspire: 
• That every Abbeyhillian accesses Quality First Teaching, daily. 
• That adults are unapologetically ambitious for our pupils. 
• That our children are given the skill, knowledge, understanding and 

opportunities to flourish. 
• That Abbey Hill serves as a place to be inspired and enthused about learning. 
• That the opportunity to think, wonder, create, imagine, play, develop and 

discover are all here on the hill. 
• That good progress is secured for all pupils. 
• That good practices in both planning and assessment help shape the futures of 

all Abbeyhillians. 
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THE TRANSFORM CONCEPTUAL FRAMEWORK 
This policy is underpinned by the by the Transform Conceptual Framework, which is: 

• A supportive structure to visually represent the different aspects of learning and 

how they interact in practice 

• A tool for talking about learning and auditing expertise 

• A tool that is relevant to learning in all forms including: classroom learning, 

remote learning and staff development  

•  

 

 

 

 

 

 

 

 

Further information about how we ‘live this out’ at Abbey Hill can be found at the end of 

this policy handbook. 
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OUR CURRICULUM 
The Abbey Hill Primary Curriculum has been designed to support 
our pupils to learn through 4 key lenses:  
• Power and Peace 
• Imagination and Innovation 
• What a Wonderful World  
• Equity and Diversity 
 

Our curriculum has been carefully planned to retain its progressive sequencing. 
 
Our lenses reflect our intent as a school. They enable us to focus in, very carefully, on 
the what we feel our pupils will most benefit from, in covering the National Curriculum 
(and beyond).  
The lenses chosen reflect the school’s curriculum evaluation cycle and have grown 
organically. 
 
Knowledge selected is cohesive; all 4 lenses demonstrate a clear pathway of sequential 
progression with the knowledge attained forming the foundation on which to build in 
subsequent years.  
 
Our comprehensive curriculum documentation and our latest curriculum information 
can be accessed here. 
 

A CELEBRATION OF DIVERSITY 
This is not only a key priority but also a key strength of 
school and our Abbeyhillians. Pupil voice continues 
to shape the important role diversity plays in our 
teaching and learning.  
 
Our R.E.S.P.E.C.T charter was crafted by pupils and 
represents the breadth of diversity we intertwine in 
our provision. This ranges from specific, annual trips 
to a range of places of worship, through deliberately-
selected focus individuals representative of a range 

of peoples to meaningful days taken to celebrate significant events such 
as Black History Month or PRIDE. 
 

 

 

 

 

https://www.abbeyhillpri.co.uk/page/?title=Our+Curriculum&pid=11
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KEY ASPECTS OF PRACTICE 
In our Teaching and Learning at Abbey Hill, the following principles are considered effective practice 

and are expected practice in every lesson. School recognises that some aspects may require staff to 

adapt their responsive teaching to the needs of their pupils. 

 

High expectations and 
ambitions 
Teaching staff have high 
expectations for learning, 
outcomes and behaviour 
(inc. behaviour for 
learning) 

 

Positive relationships 
Strong knowledge of the 
class and individual 
needs within it. 

 

Retrieval 
Deliberate and embedded 
opportunities to retrieve, 
reactivate and recall prior 
learning. 

 

Instruction, Scaffolding 
and Modelling 
Teaching strategies 
include: 
Explicit Instruction 
and Scaffolding and 
Modelling to a high 
standard so pupils make 
progress within a lesson 
and across a sequence 
of lessons. 

 

Adaptations Adaptations 
are made to lessons to 
support inclusive teaching 
and learning. These may 
include, but are not 
limited to: 
- The environment 
- Digital provision 
- Resources, including 

adults 
- Scaffolds 

 

Rules and routines 
School rules (and values) 
are embedded in the 
culture of the classroom. 
Pupils demonstrate the 
school values in their 
approach to their 
learning. 
Routines support pupils 
to access and progress 
in the lesson. 

 

Adaptive Teaching 
Making effective use of 
formative (and 
summative) assessment, 
questioning, knowledge of 
the class and feedback 
and marking to adapt 
teaching and learning to 
maximise learning 
opportunities. 

 

Motivating 
opportunities 
Motivating opportunities 
engage pupils in their 
learning. 
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OUR CURRICULUM EXPECTATIONS 
Timetabling 

 Writing WCR/ 
Phonics 

Maths Science Topic RE PE Music Art/DT Digital MFL PSHE 

How 
often? 

Daily KS1: Daily  Daily 
Inc. a 
fortnightly 
arithmetic 
lesson 
and daily 
times 
tables 
lessons in 
LKS2. 

Weekly Weekly Weekly Weekly x2 
(exceptions 
for 
swimming/ 
Forest 
Schools) 

Weekly Can be 
blocked 
Either Art 
ot DT each 
half term 

Can be 
blocked 
but must 
happen 
half-
termly 

Weekly Weekly 

KS2: 4 
times per 
week 

- School does not stipulate lesson lengths – A lesson takes as long as a lesson takes. Staff are encouraged to make effective and optimum use of curriculum time. 
- Teachers will endeavour to deliver ‘blocked’ lessons when all pupils are present at school. 

Evidence of Learning 
 Writing WCR Maths Science Topic RE PE Music Art/DT Digital MFL 

Where? Writing 
book 
End of unit 
piece in 
Writing 
Portfolio 

WCR Book Power 
Maths 
book 

Work book Work book Floor book 
or work 
book across 
KS 

Photos/ 
videos onto 
Sharepoint 

Photos/ 
videos onto 
Sharepoint 

Sketchbook 
or Project 
Booklet 
 
Photos/ 
videos onto 
Sharepoint 

Photos/ 
videos onto 
Sharepoint 

Photos/ 
videos 
onto 
Sharepoint 

How 
often? 

Min. 4 
lessons per 
week 

4 lessons 
per week 

Daily Weekly Weekly Weekly Once half-
termly 

Once half-
termly 

Weekly Evidence of 
skills and 
outcome 

Once half-
termly 

 Retrieval 
 Writing WCR Maths Science Topic RE PE Music Art/DT Digital MFL 

How? Last, last, 
last, last 

Reading 
Activity 

Fluent in 
5 

Revisit – knowledge 
Revisit – vocabulary 

Discussion/Active task. 
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The ory i n f o rm i n g  o u r  pra c t i c e  
THE ROLE OF RETRIEVAL 
The EEF advise that “Cognitive load – or the amount of the working memory 
being used during a task – can also be helped by deliberate retrieval. 
 
The more knowledge a student has on a topic, the more easily they can cope 
with the demands of a related task. By retrieving previously learnt information, 
less working memory is needed to process the new information and any 
relevant contextual information.” 
 

 
 

REDUCING COGNITIVE LOAD 
Cognitive Load Theory (CLT) explores how the 
cognitive load, or mental effort, required to process 
information impacts learning. To learn something 
new, knowledge must first be processed in working 
memory (WM) before being transferred and stored in 
long- term memory (LTM) in the form of ‘schemas’. 
 
 
 
 
 
 
 
 

 

 
 

 
EEF Cognitive Science 

approaches in the 
classroom 
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PURSUING AN ETHIC OF EXCELLENE (PRIDE) 
‘An Ethic of Excellence: Building a Culture of Craftsmanship with Students’  Ron Berger 

At the heart of Berger’s ideas is the belief that all students are capable of producing work of 
exceptional quality when nurtured in an environment that emphasises craftsmanship, critical 
feedback, and a persistent pursuit of improvement. 

 
 

EXPLICIT GUIDANCE (I DO, WE DO, YOU DO) 
Explicit guidance minimises cognitive load on learners by providing structured information, which 
prevents the working memory from becoming overwhelmed. 

 

TRANSFORMATIVE FEEDBACK 
Transformative feedback is a crucial aspect of formative action, designed to enhance learning and 
cultivate student independence, while also reducing teacher workload. The timing and nature of 
feedback should align with the student’s stage in the learning process. 
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THE ROLE OF ROUTINES 
Author and educator Doug Lemov outlines three types of routine central to helping students 

internalise actions and form shared habits. Ultimately, when such routines are automated, students 
can save their cognitive energy for engaging with the material rather than the process of learning. 

Some examples of academic, procedural and cultural routines are illustrated in the diagram below:
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Conceptual Framework on The Hill  
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What does this look like on ‘the hill’? 

 

Our policies 

 
Environment 

 
Behaviour 

 
Adaptations 

 
Feedback 

 

•Insistence on calm before transitions
•Interrupt and pause to regroup
•Live marking and constant feedback
•Praise and Consequence with consistency

Habits

•Relational approaches underpinned by our Relational Behaviour policy
•Nurturing and welcoming approach
•Pastoral provision

Relationships

•Celebratory corridors
•Purposeful classrooms
•Calmness
•Respect
•PRIDE

Environment
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What does this look like on ‘the hill’? 

 

•Awareness of cognitive load
•Use of dual coding in environment and provision
•Recall built into curriculum and provision included spaced retrieval

Instruction

•Flexible approach to lesson approach
•Opportunity to 'block'
•Chunking encouraged
•Use of preteach to support 'access' to new learning
•Live marking prfeferred method

Interaction

•Regulation breaks encouraged and part of policy
•Spaces and provision made for open talk time
•Behaviour policy includes recognition and opportunity to redress wrong choices

Emotional Awareness

•Pupil voice reflects most pupils enjoy and feel safe.

Outcomes
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What does this look like on ‘the hill’? 

 

Our policies 

 
Curriculum Handbook 

 
Curriculum website 

 
Assessment policy 

 
Feedback 

•Clearly mapped out, deliberately, using the lens model to refine
•Sequential acquisition across themes
•Opportunities for recall, included spaced recall
•Use of knowledge organisers
•Thematic approach to  curriculum outcomes

Learning Knowledge

•Carefully mapped in each subject
•Used as the basis for assessment
•Holistic view with opportunities to practice skills in context

Disciplinary Knowledge

•Adaptations 
•'You may see me' knowledge of pupil needs
•BSquared live used to support design of provision
•Personalised curriculums

People Knowledge

•Effective use of INSIGHT and Gap Analysis
•Effective feedback

Path Knowledge
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What does this look like on ‘the hill’? 

 

 

•Pupil Voice is high-profile in school decisions
•School invests in getting to know every child
•Adaptations are made at various tiers of provision

Identity

•Staff model and embody relational approaches
•Oracy work instils communication expectations
•Relational approach reinforces how staff 'view' pupils

Behaviours

•Character Curriculum
•Promotion of Oracy
•Pastoral team and provision

Confidence

•Coaching model of staff development
•Career conversations
•CPD model and timetable

Structures


